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Catch-Up Premium Plan 
Southwold Primary School and Early Years’ Centre 
 

Summary information 

School Southwold Primary School  

Academic Year 2020-21 Total Catch-Up Premium £16,080 Number of pupils 201 

 

Guidance 

Children and young people across the country have experienced unprecedented disruption to their education as a result of coronavirus (COVID-19).  Those from the most 
vulnerable and disadvantaged backgrounds will be among those hardest hit. The aggregate impact of lost time in education will be substantial, and the scale of our 
response must match the scale of the challenge. 
 
Schools’ allocations will be calculated on a per pupil basis, providing each mainstream school with a total of £80 for each pupil in years reception through to 11. 
 
As the catch-up premium has been designed to mitigate the effects of the unique disruption caused by coronavirus (COVID-19), the grant will only be available for the 
2020 to 2021 academic year. It will not be added to schools’ baselines in calculating future years’ funding allocations. 

Use of Funds EEF Recommendations 

Schools should use this funding for specific activities to support their pupils to catch 
up for lost teaching over the previous months, in line with the guidance 
on curriculum expectations for the next academic year. 

Schools have the flexibility to spend their funding in the best way for their cohort 
and circumstances. 

To support schools to make the best use of this funding, the Education Endowment 
Foundation (EEF) has published a coronavirus (COVID-19) support guide for 
schools with evidence-based approaches to catch up for all students. Schools 
should use this document to help them direct their additional funding in the most 
effective way. 
 
 

The EEF advises the following: 
 
Teaching and whole school strategies  

⮚ Supporting great teaching 

⮚ Pupil assessment and feedback  

⮚ Transition support 
Targeted approaches  

⮚ One to one and small group tuition  

⮚ Intervention programmes  

⮚ Extended school time 
Wider strategies  

⮚ Supporting parent and carers  

⮚ Access to technology  

⮚ Summer support 
 
 
 

https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools#section-3-curriculum-behaviour-and-pastoral-support
https://educationendowmentfoundation.org.uk/covid-19-resources/covid-19-support-guide-for-schools/#nav-covid-19-support-guide-for-schools1
https://educationendowmentfoundation.org.uk/covid-19-resources/covid-19-support-guide-for-schools/#nav-covid-19-support-guide-for-schools1
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Identified impact of lockdown 

During the first extended period of lockdown from March 2020, there was a very low number of key worker pupils attending school and those vulnerable pupils who 
were identified did not attend school due to parent consent.  School staff set up a rigorous system of home learning, which included paper packs being 
delivered/collected weekly to over one third of the pupils, in part due to lack of access to online learning, but also for safeguarding reasons around vulnerable 
families.  Of course, this could not compensate for face-to-face learning. 
In September 2020, beginning of year 2020-21 data baselines were completed.  All children in Years 1 to 6 were assessed in Maths and Reading using the Summer 
Term assessments that had not been completed during the first extended period of lockdown, with teacher assessments completed for Writing.  Whilst some pupils 
demonstrated they had retained knowledge and understanding whilst they were accessing remote learning from home, a significant number showed less or no 
evidence of progress in their assessment outcomes. 
End of year 2020-21 pupil targets were set, based on historic data profiles for each child, with the explicit aim to ensure that each child overcomes any loss of learning 
and accelerates their progress as much as possible throughout the school year. 

 
Maths 

Specific content has been missed, leading to gaps in learning and stalled sequencing of journeys. Children still have an appetite for maths and lockdown has 
not affected their attitudes however they are quite simply, ‘behind’.  
Recall of basic skills has suffered – children are not able to recall addition facts, times tables and have forgotten once taught calculation strategies. This is 
reflected in assessments. 
Immediately it was apparent that there was a significant dip in numbers of pupils on track for age-related expectations compared with the assessments 
completed just before lockdown in March 2020, with numbers of pupils on track for Age-Related Expectations (ARE) at least halved in all classes except 
Year 5.  The lack of Number content knowledge was significant across school, particularly for pupils entering Years 2, 3, 4 and 6.  

 
Writing 

Children have lost essential practising of writing skills. GAPs specific knowledge has suffered, leading to lack of fluency in writing. Those who have 
maintained writing throughout lockdown are less affected, however those who evidently didn’t write much have had to work additionally hard on writing 
stamina and improving their motivation due to the lack of fluency in their ability to write. 
Again, there was a significant dip in numbers of pupils on track for age-related expectations compared with the assessments completed just before 
lockdown in March 2020, with numbers of pupils on track for ARE falling significantly, particularly in younger year groups and for pupils who were 
already not on track.  Indeed, it is reviewed that Writing outcomes suffered the most significantly of the core subjects in terms of learning outcomes. 

 
Reading 

Children accessed reading during lockdown more than any other subject. This is something that was more accessible for families and required less teacher 
input. However, children are less fluent in their reading and the gap between those children that read widely and those children who don’t is now 
increasingly wide.  
Again, there was a significant dip in numbers of pupils on track for age-related expectations compared with the assessments completed just before 
lockdown in March 2020, with numbers of pupils on track for ARE falling significantly, again particularly in younger year groups and for pupils who were 
already not on track.  However, reading outcomes are the strongest area for Key Stage 2 pupils. 

 
Non-core 

There are significant gaps in knowledge – whole units of work have not been taught meaning that children are less able to access pre-requisite knowledge 
when learning something new and they are less likely to make connections between concepts and themes throughout the curriculum. Children have also 
missed out on the curriculum experiences e.g. trips, visitors and powerful curriculum moments. 

Wellbeing 
/SEND 

All SEND and vulnerable pupils were specifically targeted during lockdown and the safeguarding team made weekly home visits to 44 families, including 
to deliver home learning packs. There was a strong focus on wellbeing within home learning materials.  Since pupils have returned in September 2020, 
there has been a clear acknowledgement of the difficulties of lockdown, but there is an aim to move forward and celebrate being back in school.  
Individual pupils who have shown the need for additional input and nurture have been identified and targeted for support. 
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Planned expenditure - The headings below are grouped into the categories outlined in the Education Endowment Foundation’s coronavirus support guide for schools) 

i. Teaching and whole-school strategies 

Desired outcome Action(s) Cost Impact  Staff 
lead 

Supporting great teaching 
➢ Consolidation of basic skills in core subjects 
➢ Attainment outcomes at end of 2020-21 for all 

year groups will be at least in line with those at 
the last assessment point before lockdown 

▪ Retention of main school staffing 
structure 

▪ Focused curriculum time to cover the 
core skills, including phonics, 
handwriting, spelling of high frequency 
words, basic sentence punctuation, 
number fluency, times tables recall, 
basic addition & subtraction fact recall 
and reading skills relevant to age 

In-school 
budget 
costs 

➢ Data outcomes over time: see table Appendix 1 
➢ The impact of the second extended lockdown is 

again significant and heavily impacting on catch-
up, though progress has been made from initial 
assessments in September 2020 and end of year 
in July 2021.  Data outcomes at this point are still 
not in line with those from March 2020 

KC 
YS 
NW 

Supporting great teaching 
➢ Bridge gaps in learning in foundation subjects 

 
 

▪ Use of foundation subject assessments 
to track gaps in learning and aid 
planning 

▪ Focus on subject specific transferrable 
skills 

▪ Revised subject progression frameworks 
to highlight key knowledge and 
progression of skills  

▪ Differentiated, tiered learning objectives 
established, with key vocabulary banks 
to target pupils effectively to gain 
subject knowledge 

Subject 
leader 
release 
time 

➢ Foundation subject assessments enabled targeted 
planning to bridge gaps in learning and 
knowledge 

➢ Ongoing CPD and review of curriculum enabled 
staff to discuss and refine subject content and 
collegiately enable meaningful sequences of 
learning to be taught  

➢ Impact of foundation subject loss of learning 
during second lockdown was lessened due to live 
lessons and 92% engagement in learning 

➢ Tiered learning objectives ensured differentiated 
learning 

➢ Increase in pupils using subject-specific 
vocabulary, both orally and in written responses, 
has been evidenced 

KC 
YS  
Leaders 
of 
learning 

Teaching assessment and feedback 
The use of question level analysis from test data is highly 
effective in targeting gaps in pupils’ learning. Shine 
interventions ensure a bespoke sequence of learning 
➢ Teachers have a very clear understanding of 

pupils’ gaps in learning in Maths, Reading and GPS 
and use this to inform assessments of learning that 
are aligned with standardised norms, giving a 
greater degree in confidence and accuracy of 
assessments 

▪ Purchase of National Test Style (NTS) 
materials, including Shine Interventions, 
to ensure targeted interventions (63%) 
and to allow refined assessment of the  
finer details of pupils’ gaps 

£2,349 
 

➢ Using question level analysis of NTS tests to 
identify gaps in learning and delivering Shine 
interventions to groups and individuals has had 
impact and proved a positive process for teachers 
to unpick test data and identify specific gaps in 
learning  

➢ End of year review evidenced that pre-teaches 
are more effective/ have greater impact than 
Shine interventions when ensuring that pupils can 
access current lessons and learning 

➢ Shine interventions remain very effective for data 
review, for 1:1 tuition, as subject review materials 
and for focused differentiation in class  

KC 
YS 
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Teaching and whole-school strategies continued… 

Desired outcome ▪ Action(s) Cost ➢ Impact  Staff lead 

Access to technology and home learning 
During prior lockdown only 69% of pupils engaged with 
online/ home learning.  Online learning survey has 
identified need for devices, especially within families 
where there are siblings across school 
➢ 100% of pupils to be engaged in learning, 

especially if there is need for remote learning 

▪ Purchasing pupil laptops for effective 
remote learning 

▪ Take up of DfE offer of devices 
▪ Staff training in use Class Dojo, 

Microsoft Teams to deliver remote 
learning 

▪ Purchase Purple Mash license 
▪ Exercise and stationery packs to support 

effective blended learning – as 
evidenced in previous lockdown 

£7,000 
 
 
 
 
 
£1,500 
£1,500 

➢ During Autumn Term 2020, priority for staff 
CPD was given to ongoing training in 
Microsoft Teams and Class Dojo to deliver 
remote and blended learning should the need 
arise 

➢ Pupils were trained effectively on how to log 
on to devices and access work via Microsoft 
Teams and Class Dojo 

➢ A detailed home learning policy was 
completed and shared with staff and then 
parents 

➢ All pupils had access to online or in-school 
learning during the lockdown from January 
2021 due to the information gathered from 
rigorous parental questionnaires about 
access to devices 

➢ 38 devices were acquired from the DfE 
➢ 52% of pupils attended school during 

lockdown 
➢ All staff were in school during lockdown to 

provide blended learning 
➢ 92% of pupils (either in school or at home) 

consistently engaged in blended learning – 
with live lessons in Classes 2 to 6 each 
morning and targeted afternoons 

YS 
KC 

Total budgeted cost =£12,349 
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ii. Targeted approaches 

Desired outcome Action(s) Cost Impact  Staff lead 

1-to-1 and small group tuition 
➢ Identified children will have significantly increased 

rates of reading fluency. They will be able to 
comprehend reading better as a result of being able 
to read at pace without spending their working 
memory decoding. They will be confident readers 
and dips in reading attainment will be negated 

▪ Retention of main school staffing 
structure 

▪ Daily pre-teach intervention programmes 
led by all Teaching Assistants before 
school for targeted pupils 

▪ TAs have been allocated sessions to 
support the most vulnerable cohorts  

In-school 
budget 
costs 
£3,500 
allocation 

Pre-teach sessions, focusing on the core learning 
objective/intent of core subject lessons, including 
specific vocabulary and strategies, proved highly 
effective in enabling slower learners to access whole 
class, first quality teaching and make progress.  This 
practice is being embedded into the next academic 
year 

KC 
YS 

Total budgeted cost £3500 

 

iii. Wider Strategies 

Desired outcome Action(s) Cost Impact  Staff 
lead 

Supporting parents and carers 
➢ Sustaining parental engagement 

 
 

▪ Use of Class Dojo and Tapestry for 
regular updates on teaching and 
learning, including end of term 
exhibitions 

▪ Progress telephone calls with parents 
▪ Additional text package for frequent 

communication with parents 

N/A 
 
 
 
£275 

 

➢ EYFS and Year 1 use of Tapestry/Class Dojo to 
upload teaching strategies and recorded sessions 
to support parents has been well received with 
100% engagement from parents in EYFS 

➢ Class Dojo and Tapestry is highly effective in 
sharing teaching and learning outcomes on a 
regular basis with parents and for additional 
communication regarding school matters to keep 
them informed 

➢ 94% engagement in staff-parent phone calls Years 
1-6 

➢ 92% engagement in remote/blended learning 
Years 1-6 

YS 
KC 
JW 

Wider opportunities to support engagement and wellbeing 
➢ Wider opportunities sessions 
➢ Targeted Breakfast Club places 
➢ Targeted Learning Mentor sessions 
➢ Always Award at end of each half-term 
➢ Class Dojo rewards 

▪ Approaches named are already well-
established within school and already 
being funded through the main budget 

▪ Weekly targeted theraplay sessions in 
Years 1 to 6 in Summer Term 

In-school 
budget 
costs 

➢ 92% of pupils achieving the behaviour Always 
Award 
 

KC 
YS 
LH 
RS 

Total budgeted cost £275 

 

Overall cost £16,124.00 
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Appendix 1: Data outcomes over time 

Data from March 
2020 is from the 
previous year group 
data 

March 2020 Sept 2020 July 2021 

Maths Reading Writing Maths Reading Writing Maths Reading Writing 

Year 1    69% 65% 65% 63% 52% 48% 

Year 2 62% 68% 64% 32% 32% 4% 52% 44% 36% 

Year 3 61% 64% 64% 29% 25% 11% 53% 73% 67% 

Year 4 75% 78% 64% 26% 44% 26% 59% 56% 44% 

Year 5 63% 60% 57% 64% 57% 46% 69% 79% 62% 

Year 6 64% 64% 56% 33% 43% 23% 73% 77% 53% 

 


